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https://www.youtube.com/watch?v=4rDDxLvlI1g


  

https://vimeo.com/559099530/e22d6e4971
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https://www.blackpast.org/african-american-history/holder-geoffrey-lamont-1930-2014/
https://vimeo.com/362637480/af6a29776b


Tres Cantos
Choreography by: Talley Beatty

Music: Carlos Chávez, Lorenzo Fernández, and Silvestre Revueltas

ABOUT THE CHOREOGRAPHER
Talley Beatty is considered one of the master choreographers of the 20th Century.  His legacy 
as a dancer, educator, artist, and company director reflected on social issues and the Black 
experience. He emerged as a strong leader in spite of hardships such as “being forced to 
attend dance classes in the early mornings or late nights in a dressing room while classes 
were going on in an adjacent studio.” His style combines ballet, modern, jazz, and Afro-
Caribbean dance forms.  Beatty describes his style as “a mixture of Graham connective 
steps, Dunham technique, and a little ballet with Louisiana hot sauce on it.”

ABOUT THE CHOREOGRAPHY
Tres Cantos is about Spain’s conquest of Mexico.  The choreography provides an essential 
retelling of Talley Beatty and Ballet Hispánico’s unique perspectives in Latin-American 
culture. The storyline is depicted through three songs (tres cantos) composed by Latin-
American composers: Carlos Chávez, Lorenzo Fernández, and Silvestre Revueltas. The 
first section portrays an indigenous society in possession of its lands through 

Tres Cantos 

https://vimeo.com/19299947


GUIDING QUESTION
Discuss as a group the energy, shapes, and expressive gesture of the dancers shown in the 
photo.

CLASSROOM ACTIVITIES FOR EXPLORATION 
Activity A:  Become a composer! What sounds, rhythms, and instruments would you use to 
portray a section of the ballet? Why?

Activity B: Create a story through movement. How would you convey the context, beginning, 
climax, and resolution of its plot through dance?

POINTS OF INQUIRY & INSPIRATION 
How does the Spanish language spoken in Latin America reveal its history of conquering 
empires?

What languages are spoken in your school and neighborhood? How are these languages 
similar or different in comparison to the homeland of those who brought them to your town?

What are the communication and integration challenges faced by migrating families in your 
community? How does the resilience expressed in this choreography relate to the strength 
infused through our community´s cultural advocacy?

dynamic, broad air-sweeping movement. The second section reflects on the sorrow the 
indigenous people experienced trying to rescue their culture and traditions buried by the 
conquistadores with sinking lower sequences in sustained movement quality. The closing 
segment shows the re-emergence of the native’s unconquered spirit celebrated through 
elated leaps and victorious gesture motifs.

ABOUT THE COSTUME DESIGN
Costume Designer Diana Ruettiger researched the pre-colonial Mayan indigenous 
cultures of Mexico to bring a different aesthetic to the costume designs created for 
the piece in 1975. Her goal was to propose costumes that would represent what people 
wore at the time while supporting the choreography’s contemporary vision. Her designs 
incorporated distinctive hieroglyphic symbols and rhinestone collar decorations to 
enhance the characters’ roles.



Sombrerísimo
Choreography by: Annabelle Lopez Ochoa

Music: Banda Ionica featuring Macaco el Mono Loco, Titi Robin, and soundscape by 
various artists

ABOUT THE CHOREOGRAPHY
Is an absorbing movement exploration of identity, created by Belgo-Colombian 
choreographer, Annabelle Lopez Ochoa. Sombrerísimo makes references to the surrealist 
world of Belgian painter René Magritte, famous for his paintings of men in bowler hats. In 
this playful, athletic piece, we see six male dancers intertwine and exchange hats. With 
each new exchange, the dancers explore new identities and roles. The virtuosic music of 
the guitar along with the slow and eerie melodic sections brings us an exciting and athletic 
choreography.

POINTS OF INQUIRY & INSPIRATION 
Teamwork – Trust – Identity – Partnering – Props – Athleticism – Strength - Playful

GUIDING QUESTIONS
How can our clothing choices inform people of our cultural background?

How do your various social identities – gender, race, ethnicity, sexual orientation, age, 
socioeconomic class, and religion, among others – are important aspects that 
shape your attitudes, behaviors, views and every day experiences?

Sombrerísimo (c) Paula Lobo



CLASSROOM ACTIVITIES FOR EXPLORATION 
Activity A: Individually, invite students to reflect on an article of clothing, an object, or a 
keepsake that holds a special meaning or importance. Students can journal answering three 
questions:
• Where did this object or keepsake come from? How did you obtain it?
• What does this object represent or mean to you?
• Write down an experience where this object has brought you comfort.

Activity B: With a partner, choose one of the two journal entries and collectively write a 
haiku poem. These short poems use sensory language to capture a feeling or image. The 
first line is made up of five syllables, the second line is made up of seven syllables, and the 
last line is made up of five syllables. Use the answer from your journal writing to find themes 
and together compose a haiku poem.

Haiku poem: a major form of Japanese verse, written in 17 syllables divided into 3 lines of 5, 
7, and 5 syllables, and employing highly evocative allusions and comparisons, often on the 
subject of nature or one of the seasons. a poem written in this form.

Activity C: In a circle, all students will explore slow, fast, sharp, soft, quick, and fluid 
movements together. Going around the circle, each student will share a gesture or 
movement inspired from the themes above. Encourage students to choose a movement 
quality (ex. slow, fast, soft, quick, fluid). Each new time the students begin a new round of the 
circle, ask them to do the same movement in a new way (ex.  if movement was quick steps, 
perhaps change the movement to slow steps).



Club Havana (2000)
Choreography by: Pedro Ruiz

Music: Israel López, Ruben Gonzáles, A.K. Salim, Perez Prado, and Francisco Repilado

ABOUT THE CHOREOGRAPHY
Latin dance forms first came to the United States in the 1920s and 1930s, when Cuban 
immigrants introduced the conga and rumba.  In the late 1940s through the 1950s, the 
mambo and cha-cha were added to the mix, creating a fever all over New York.  Cuban 
choreographer, Pedro Ruiz, has drawn on all this history, together with ballroom and 
modern dance styles, to create this swirling party. The intoxicating rhythms of the conga, 
rumba, mambo, and cha-cha are brought to life as Pedro Ruiz imagined his very own “Club 
Havana.”

ABOUT THE CHOREOGRAPHER
Pedro Ruiz was born in Cuba and choreographed three celebrated ballets during his 21-
year tenure as a principal dancer with Ballet Hispánico. Choreography credits include The 
Joffrey, Luna Negra, New Jersey Ballet, the Ailey Professional School and the Ailey/Fordham 
B.F.A. Program. He is on the dance faculty of Marymount College, The Ailey School and 
Scarsdale Ballet. Awards include the Bessie Award, the Choo-San Goh Award, The Cuban 
Artist’s Fund, and The Joyce Foundation Award. He was profiled nationally in 2007 on PBS’s 
In The Life.

                                                                                      Melissa Verdecia, Eila Valls, and Jenna Marie in Club Havana | Photo by Paula Lobo

https://vimeo.com/184774316


POINTS OF INQUIRY & INSPIRATION 
Cuban history – Afro-Cuban influence – Socializing in community – Immigration –  
Voicing social issues – Mambo

GUIDING QUESTIONS
What are different ways in which the choreographer represents historical eras, communities, 
and relationships in dance?

Think about how the different rhythms and dance styles transport you through time, and 
how do they make you feel?

CLASSROOM ACTIVITIES FOR EXPLORATION 
Activity A: Being a dramaturg: Divide your classroom into groups to explore/research 
elements of this work: 
 Group 1: Discover Cuban musical roots and the music of Club Havana
 Group 2: Research the 1950s in the world, Cuba, and New York City
 Group 3: Investigate Cuban culture and diaspora
 Group 4: Research the history of Ballet Hispánico
 Group 5: Research choreographer, Pedro Ruiz. What inspires his work? 

Students will report from their groups and share their findings with the whole class. 
Encourage dynamic and creative expressions of findings incorporating words, images, 
native language use, technology, or collages.

Activity B: Exploring character: In a circle, invite students to think about the different 
characters that a community gathering can have and strike a pose representing each 
character. Brainstorm the traits of each character, the costumes they would wear, their 
props, and think about what music or sound would represent the characters.

Activity C: Exploring rhythm. Think of an activity from everyday life and create a simple 
mime, motion or gesture that conveys one movement associated with that activity. Students 
can repeat that single gesture several times, so that it creates a rhythmic momentum.  Once 
this rhythmic repetition has been established, the rest of the class can “accompany” it by 
clapping the beat.

ABOUT THE MUSIC
This ballet uses a wide variety of lively tunes and artfully sews them together combining the 
rhythms of the cha-cha, mambo, rumba, and conga. The Buena Vista Social Club transports 
us into pre-revolutionary Cuba through their warm, romantic, and acoustic rhythms. As the 
mambo rhythm spread across the continents, a society emerged from the dark years of 
World War II to shed its inhibitions and embrace the frenzy of this Afro-Cuban beat.
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